OCHOBHBbIE 3TANbI PA3BUTUSA METOOVWKU OBYYEHUS
MHOCTPAHHOMY A3bIKY

KPATKUIA NCTOPUYECKUN OB30P
1. PAMMATMKO-NEPEBOAHON METO/.
2.[Mpamon meton. Meton NMANbLMEPA 1 Y3cCTA.
3.AyOMOBU3YANbHbLIA U AYOUOSNUHIBANBbHbIA METOAbI.
4.AHTEHCUBHbIE METOAblI OBYYEHUSA UHOCTPAHHOMY
A3bIKY.

5.COBPEMEHHbIE METOAbl OBYYEHUSA UHOCTPAHHOMY

A3bIKY (LexicaL ApproacH, CLL,TPR, CBL,TBL, DoGMmE)




[ pammaTuko-nepesogHon metoa-Grammar Translation
Method
OCHOBHOE BHMMaHMe yaensn yCBOEHU0 rpaMmmMmaTuyecKmnx
npasun. Cnosapb noadbupancst B COOTBETCTBUMN C
TpeboBaHNSAMU rpaMMaTUKM.

[lepeBoa- cpeacTBO OBMageHUs A3bIKOM.
OTnnunTenbHbIE YEPThl FPaMMaTMKO- NeEPEBOAHOIO
MeToaa :

1) aKUEeHT Ha rpaMmmaTuyecKun aHanna: rpammaTumka
cunTanach nydwnm cnocodbom pasBUTUSA NTOMMYECKOro
MbILLUNEHUS;

2) yTBEpPXOEHME, YTO rPaMMaTUYEeCKas KaTeropms
ABNSIETCA O0OLWMM onpeaenuTerniemMm Ansi BCeX sA3bIKOB.



[lpeacraBuTeNnm rpaMmMaTuKo-NepeBoaHOro MeToaa:
U.MeunpeHrep- Hanncan «lpakTnyeckyto
rpaMmMaTuKy dopaHLy3cKoro a3blka» (1783r.) ong
HEMLIEB.
OCHOBHOE yrnpaxHeHne- noctaHoBka dopaHLy3CKNX
dopa3 B HEMELIKMN KOHTEKCT.
OCHOBHOM METOA - YTEHNE N NepeBOA.
I.OnneHpopd :0cHOBa peyn - BOMPOCHI U OTBETHI,
KOTOpble NpeacTaBnsatoT cobon coeanHeHne cros no
npasunam. CoegmMHeHWe CrnoB TeM nyulue
3arnoMMHAETCH, YEM MEHbLLIE B HUX CMbICNA, T.K.
CMbICI OTBIeKaeT oT opmel. («ronybasi koposa
nexana Ha KpblLley).



B KOHUe 18 Beka nossndeTca apyraga
Pa3HOBUAOHOCTbL 3TOr0 METOAA TeKCTyaNnbHO UMK
FNIeKCUKO-NepeBOaHOM: Bbly4YMB OOANH TEKCT, MOXHO
yuTaTb NOOON Apyron HeaganTUPOBaHHbLIN TEKCT, T.
K. OOWUH TEKCT COOEPXNT BCIO rpaMMaTUKy, BECb
A3bIKOBOW MaTepuan.
bputaHckun metoauct Ax.'aMMNBTOH NOMOXWUI B
OCHOBY CBO€Ero y4ebHuka Tekct bmbnun.
XK.TyccaH - Tekct lukkeHca. Kaxayto dpasy
Bbly4yMBanu n BOCNpon3BOAUINN HA NaMSATbL BMECTE C
KOMMEHTapPUSMM.



NMPAMOW METO[- Direct Method.

[TpamMon meTtona - peakuns Ha rpaMmmaTuKo-rnepeBOaHOMN.
[1peanocbInku:

-ObICTPOE pa3BUTUE MEXOYHAPOAHOWN TOProBnun 1
HeobXo4ANMOCTb NPAKTUYECKOro BnageHUa NHOCTPaHHbIM
A3bIKOM KaK cpeaCcTBOM 00LLEeHNS,
-nosisneHne bmuxesmopmnama B 1913 r. (nparmMaTu4eckun,
YTUNUTAPHbLIN NO4X04 K PaCCMOTPEHUIO NCUXMKU: peyb KaK
OencTeune, T.e. NnoBedeHne, a BCA OeATeNbHOCTb YerioBeka
«Hay4YeHune» N «HaBbIK».

Popmyny S-R (ctumyn un peakuuq) J1.bnymduna
npucnocobun K Hy>gam NMHIBUCTOB.



TexHonorna ooy4vyeHus :
-N3y4YeHme A3blka Ha OCHOBE UMUTALIMN U aHaNorum;
-YUYUTb XXNUBOW peYn, a He A3bIKY;

- YYUTb HarnsgHo, UCKIoYas PoOaHOM SA3bIK,
yCTaHaBMBas NpAMYyto CBA3b Mexay npeaMeTom
Nnun siBfieHNEM N MHOCTPAaHHbLIM CNOBOM, MUHYS
POAHOM A3bIK (OTCHO4a Ha3BaHMeE MeToda
«MpaMmon»);

- HAa4MHaTbL 00y4YeHUe crieayeT c oBrnageHus
NMPOU3HOLLEHNEM;
-NneKkcuKa ycesanBaeTcd BO opasax, a rpaMmmaTtiKa B
npennoXeHnax 6es npaBun;
- YTEeHNe NCMNOoSb3yeTcs Kak Bna paboTbl Ha
NpOABUHYTOM 3Tare.



MakcumunnuaH JenbunHnyc
Bepnuuy (HeM. Maximilian Delphinius
Berlitz, 1852 — 6 anpens 1921, Hblo-

MlopK) — HeEMeLUKUIA 1 aMepUKaHCKU
JIMHIBUCT W negaror, paspaboTyuk
nonynapHON METOAUKN ODyYEHUS

MHOCTPAaHHbIM A3blKaM U

OCHOBaTenb MeXxayHapoaHou

CUCTEMBbI LLIKOM, UCNOSb3YOLKUX 3TY
METONKY.




wpbaniydl yon (1001-106J0)
OCHOBHbI€ NMPeanocbInkn cuctemol O.
[yoHa Te Xe, yTon y M. 1. bepnuua, a
MMEHHO: 1) becnepeBOaHOCTb, 2)
BHELLUHAA U BHYTPEHHAA HArmaaHOCTb,
3) bonbLaga ponb CIyXoBOro
BOCNPUATUSA, 4) ppa3sa ABNAETCH
OTMPAaBHON TOYKOU N3YyYEHUS
MHOCTPAHHOIO A3blKa, 5) rpaMmmaTuka
n3y4yaeTcs Ha OCHOBE TEKCTAQ, 6)
oBNageHne MHOCTPaHHbLIM A3bIKOM
OOJKHO NPOXOAUTh TakK XKe, KaK
DOOHBLIM A3bIKOM.



[lpamon meToa Bbi3Ban 3HAYUTENBHLIN UHTEPEC,
HO CTOJIKHYIICA C D0ONbLINMN TPYOHOCTAMM:

1.B ocHOBE He nexanu HayudHble NPUHLUUNbLI OTOopa
Hay4YHOro marepuarna, Kpome opraHm3auum no
TeMaTU4yeCcKoMy npuHumny.

2.B cuny LWKOMbHbIX YCNOBUA METOA, nonan B
HebrnaronpusaTHOE NonoXXeHne (CILWKOM Manoe
KONMMYeCcTBO YacoB, NepenosiHEHHbIE KNacchl,
HeJoCTaToOK HarmagHoOCTK).
3.HeoocTtaTtoK OnbITHbIX YYUTENEN, YTO CTaso
npu4ynHOW BOo3BpaTa K rpamMmaTuKo-nepeBogHOMY
MeToay



Naponbp Nanbmep 1 Mankn Yacr.
OcHoBHble nonoxexHunst metoga NMNanbmepa:
Ot nyTemM oCBOEHUSA POOAHOIo A3blka (OT YCTHOU
OCHOBbI), «€CTECTBEHHbLIN NYyTb». OBOy4YeHme —aTo
OSIMHHAA Leno4vka CTUMYIIOB CO CTOPOHbI YYUTENS U
LilenoyKka peakuun CTyaeHTOB.

[TanbMmep nepBbin 060CHOBAS Hay4HbIN OTOOP
NEKCUKW.
[Tanbmep noapasgensietr odyyeHne MHOCTPaHHOMY
A3blKYy Ha YeTblpe cTaguun: elementary, intermediate,
advanced and subsequent life. Palmer says: “Learning a
language has a beginning but no end”.



[. lNanbmep npeanoXxun paunoHanbHoe
NOCTPOEHNE N3YHaeEMOIo MaTepiarlia,
rpagaumio TpyaHoOCTeEN K pa3paboTan Lenbin
pAa y4eOHbIX NOCOOUN:

“Study Guides of Teaching Oral Language”,
“English Through Actions”, 100 Substitution
Tables — “Systematic Exercises in English
Pronunciation”, “Standard English Reader”,
“Graded Exercises in English Composition”.
[TogcTaHOBOYHbIE TAabNMLUbI BNEpBbIE
pa3paboTaHbl [1anbMepom 1 LLNPOKO
MCMNONb3YyKTCA B COBPEMEHHOW METOAMKE.



l books here yesterday
' You put three letters there ﬂ

We left a few keys on the table on Sunday

THIS TABLE WILL YIELD 4.096 PERFECTLY RATIONAL SENTENCES.



Tak, nntocbl MmeTtogndeckoun teopun I.I'Nanbmepa:
1.Hay4Hasa opraHmsauusa maTtepuana.
2.['pagauna TpygHocTeN N Nekcu4eckum MMHUMYM.
3. Cepusa y4ebHMKOB 1 nocodun.
4.I'lpoagymaHHas cmcrtema ynpaxxHeHuu.
5.logcTtaHOBOYHbIE TAOMULIbI.

MuHyCbI:
1.AnuTtenbHbIN NHKYDALUWMOHHLIN Nepunoa, Koraa
YYEHUKN TOMNbKO CNyLUalT peyvb YY4UTENA U Mon4ya
BbINOSTHAKOT €ro NpukKasaHus.
2.01cyTCcTBUE PabOThI HAQ YTEHUEM.

3. [lpeobnagaHne mexaHN4YeCcKuxX yrpaxKHEHUN.
4. [Andpdpy3HOCTb BOCNpUATUA MaTepmarna (6es
npasun).



M. YacT

B cTpaHe, rae oetu ABys3blYHbl, HEOOXOAMMO HaYaTh
C OBby4YEeHUA YTEHUIO.

UTeHne cambln NerkMm acnekT, U3ydaemMoro s3blka, B
TOXE BPeMS YTEHMNE BKITKOYAET rpaMMaTUuKy U
MAMoMbl, 1 3anoMnHaHMe CrnoB NOET Yepes Ux

y3HaBaHMe.

OOy4yasi YTEHUIO, Mbl Ner4ye pasBnBaemM YyBCTBO
A3blKa, M3Ha4YaribHO YCKOPSAEM MPOLIECC YCBOEHUS
A3blKa.

B uTeHne pebeHoK ObICTpee YyBCTBYET peasribHOCTb
NPOABUMXEHUA U UMEET BO3MOXHOCTb 3aHMMATLCS
6e3 yuntens.

[pn 0Oy4YeHUM YTEeHMIO KBanuduKaumsa yanTens u
ero 3HaHue A3blka He UMeKT BONbLLIOro 3Ha4YeHus,
TakK »Xe KaK u pa3mep Knacca.



AyaouonuHreanbHbIN MeTOA-
The Audiolingual Method



MeTtop obin pa3paboTtaH B CLUA n nmeer ewle
OHO Ha3BaHME «apMEUNCKNNY.
OCHOBHble XapaKTepPUCTUKN
ayanosriMHreanbHoro Metoaa:
Pa3BuTre B NepByto oMepeb HABbIKOB
ayanpoBaHuUA U roBopeHns. ABTOpbl JaHHOIO
MeToAda nosraratoT, YTO YTEHUE U MUCbMO Ha
Ha4yanbHOM 3Tarne MewaeTt PopMNPOBaHUIO
ayanoniMHreanbHbIX HaBbIKOB, B YaCTHOCTU B
NPOU3HOLLEHNN CINOB.



OcHoBY A0MMKHA COCTaBNATbL pevyeBas
MO[Eenb- LeNIoCcTHas CTPYKTypa.
BonbLloe 3Ha4yeHne yaensietcs paboTe Haa
MPOU3HOLLEHMEM U MHTOHaLMEN.

Bce ynpakHeHus! BbIMOMNHATCS Ha
3y4yaemoMm SA3bIKe.

[1ns cemaHTU3auMn NnpeanodYTUTENbHEE
becnepeBoaHble cnocobbl: HArMsAAHOCTb,
XXecTbl U Ap. HeBepbanbHble cpeacTaa.



OBnageHune A3blIKkOM paccMaTpMBaETCH KakK
doopmnpoBaHmne HaBbLIKOB.

[ paMmmaTuKa ocBanBaeTcd NyTeM TPEHUPOBKU
CTPYKTYpP (cuctema gpunnos).
TpeHnpoBKa CTPYKTYp NPOBOAUTCS C
BapbUpoOBaHMEM KOMMNOHEHTOB (TpaHcdopmauna 13
eJVNHCTBEHHOIo 4Yncrna BO MHOXeCTBEHHOE, 13
HaACTO4ALLEro BpeMeHu B npolleallee n t.4.)

LLInpoko ncnonb3yTca «peanbHO -XKU3HEHHbIE»
KOMMYHUKaTUBHbIE CUTYaLUW.



AyanoBusyanbHbIU MeTOA-
The Audiovisual Method
Obin pa3paboTtaH Bo PpaHLnK No
npu3bisy KOHECKO npu BbicLLen
nepnarorndyeckou wkorne CEH-
KITY B 1947 1. (ero ewle
Ha3bIBaKOT rNobanbHO-
CTPYKTYPHbIM). ABTOpbI METOA
[1. PuBaH (PpaHumsa) nll.
['yoepuHa(KOrocnasus).



TexHonorna metoaa BKNYaeT cneayouine
cTaguu:

- peuenTnBHYIO (2-3 NpocnyLumMBaHUA C LEenNbHo
NMOHUMAaHUA);

- penpoayKTUBHYIO (BOCnpounsseaeHue gpas
rOBOPALLUMNX);

- YTeHUe N NMMCbMO U3y4arTCA TOJIbKO Noche Toro,
Kak maTepuan ycBOeH YCTHO.
ABM ocHOBaH Ha C1MHTe3e 3BYKOBOIO U
3PUTENBLHOIO BOCMPUATUS.

B npouecce paboTbl Haa rpamMmaTMKON
yyalimecsa He nonyvaroT HUKaKMX npasur, BECb
A3bIKOBOW MaTepwuan npeacrasneH Buae
LLEeNTOCTHbIX CTPYKTYP.



UHTeHCUBHbLIE MeTOoAbl — The Suggstopedia
XapaKkTepuctuka meroaa:
-MUHUMAIbHbIN CPOK ANA OOCTUXKEHUS LEnun npu
MaKCcuManbHO HeobxoanMoOM O0beEME YyrpaXKHEHUNN
MaTepuana (2500 eg-u 3a 120 aya. Hacos no 4 Yaca
He MeHee 12 YacoB B HeEernto).
-MaKcMMarnbHOEe NCNofib30BaHNe TBOPYECKUX
BO3MOXXHOCTEWN, BCEX pe3epBOB JINYHOCTU B
pe3ynsrate 0codboro B3anMoaencTBms B rpynne;
-OCO0YI0 BaXXHOCTb UMEET MUKPOKINMMAT B rpynne,
BOBJIeYEHME BCEX, CONEPEXMBAHNE, MOOLLPEHNE,
MopanbHas nogaepxka




[1lcuxonorn4yeckon 0OCHOBOU ABNAETCH
cyrrectuBHbi MeToa . JlozaHoBa.
1.PackpbiTne pe3epBoB namsaTn, BOOOLLIE NMNYHOCTW.
2.['MonoxntenbHoOE, SMOoLUMOHaNbHOE NepeXXmBaHme
N CBA3aHHblE C HUM 3(PdPEKT OTCYTCTBUSA
yCTanocCTu.

3. OcyulecTBneHme He Yy3KO-CnyXebHbIX
OTHOLLUEHUN MeXay YYUTENEM N YY4EeHUKOM, a
co3faHue CyrreCTMBHbIX B3aMMOOTHOLLUEHUN C
y4eTOM LLeJTIOCTHOro noxoda (BocnurarenbHasa
CTOPOHAa U ncuxotepaneBTU4eckasa) yepes
MHaHTUNMM3aumo Ha base goBepus
npenogaBaTtento U MeToay.



Ha 3aHATUAX peann3yeTcsd rnodanbHbIN
noaxoA K nogade A3bIKoBOro Mmatepuana,
4YTO OOOCHOBbLIBAETCA €CTECTBEHHbLIM MYyTEM
YCBOEHUA POOHOIO A3bIKa.

OcHoBHON dhopmMmon peanusauymm y4ebHoro
npoLecca CTaHOBUTCA porieBas Urpa, koraa
yyebHasa OedaATenbHOCTb NpuobpeTaer
0CODEHHO BbICOKYH MOTMBALUIO.
Ba)XHbIM 0akTOpOM YyCMNEeLIHOCTH
BO34EeNCTBNA MeToda ABNAEeTCA pUtyanbHo-
CyrrecTuBHas CTPYKTypa, KoTopas
NPOHMU3aHa MHOXECTBOM 311EMEHTOB U3
obrnacTu nckyccrBa.



OaHUM N3 camMbix MNONYyNAPHbIX WHTEHCUBHbIX
METOLOO0B XOPOLLO U3BECTHbIX B HALLIEWN CTPaHe
ABMNSIETCA METO, aKTUBU3aLMKN Y4EOHON
neatenbHocTn Kntanropoackou [.A.
MeTtop paspabotaH B MI'Y n ocHoBbIBaeTcs Ha
KoHUenuun nn4yHoctn JleoHTbeBa A.H., Teopun
NeATENbHOCTHOIO ONOCpPEeaCTBOBaHUS
[leTpoBckoro N.A., a TakKe Ha npeacrtaBieHnax o
pevyeBoOn OeATENbHOCTU BblpabOTaHHbIX
OTEYECTBEHHOW NCUXOSNNMHIBUCTUYECKON (JleoHTLEB
A.A., 3umHaa U.A., a TaKkke ncnosib3oBaHUun
pe3epBOB cpebl becco3HaTENbHOro B 06yyeHun I,
Jlo3aHoBa).



CoBpeMeHHble meToabl
o0y4yeHun VIHOCTpaH

A3bIKY L. -
The Natural Approach *L Oy

developed in 1980’s by S. Krashen
and T. Terrel is based on he Direct
and Natural Methods = %




The main points are:

- language acquisition instead of language learning;

- language exposure through intense listening before
speaking;

- holistic approach based on inductive, informal
perception of a pattern;

- decreased importance on conscious grammar study
and correction of student errors;

- making the learning environment as stress-free as
possible;

- language output is allowed to emerge spontaneously
after students have had comprehensible language
Input.




The aim of the natural approach is to develop
communicative skills. Terrell outlines three
basic principles of the approach:

- "Focus of instruction is on communication
rather than its form."

- "Speech production comes slowly and

is never forced.”

- "Early speech goes through natural stages (yes
or no response, one- word answers, lists of
words, short phrases, complete sentences.)”




Terrell sees learners going through three
stages in their acquisition of speech:
comprehension ( from 4-5 lessons to a few
months)
early speech (within 500 lexical units)
and speech emergence.



INlekcnuyecknu nopgxon/ Lexical

[1lpeonoxeH B 1993 rogy Maunknom Jlbtoncom (Lewis,

M. The Lexical Approach. London: Language Teaching
Publications, 1993)



HAannbivl 1IVOAUL OLRuUbDIBbAC 1 LA Na
NPUOPUTETHOM NONOXEHUN NEKCUKU NO
OTHOLLEHUIO K APYrM JTIMHIBUCTUYECKUM
KOMMNOHEHTaM coaepxaHua odbydeHmna A n
B NepBY0 ovepedb rpammatuke. Mankn
JIbronc cunTaeT, uYTo

- A3bIK COCTOUT U3
«rpamMmaTuKarnmn3npoBaHHON NEKCUKUY, YTO
O3Ha4aeT nepBoo4vepeaHoe opMnpoBaHmEe
NNEeKCNYECKNX HABbIKOB;
- IeKCYKa npeacTaBrieHa B A3blKe HOCUTENS
B BUAe rekcundyecknx 6nokoB «chunks»,
KOTOPbl€ CTAHOBATCHA OCHOBOU O0y4YeHUS;



| IPVI AATTITTIVIVE TTVAAVA O DiIViIV UV L U ] I|~JVIFI71 1\UVI

moaenu obyvyeHusa —PPP
(presentation-practice — production)
npeanaraetca mogenb: OHE (observe —
hypothesize —experiment), YTO, eCTECTBEHHO
npegnonaraeTt TofiepaHTHOE OTHOLLEHUE K
oLmnodKam;

- yyalumeca MmakCcnumarnbHO NOrpyXeHol B
A3bIKOBYIO cpeay (language exposure),
ABnaroLencs obpasyom ayTeHTUYHOWU peyn,
Ha OCHOBE KOTOPOW NMPOUCXOAUT BblaeneHue
N YCBOEHWE A3bIKOBbIX OSTOKOB, YTO
CNocobCTBYET pa3BUTULO DErnocTu
MHOA3LIYHON peyn.



‘Lexical chunk’ is an umbrellis teem which incindes all the other
terms, \We deline a lexival chunk as any palr ov group of waords which
are commuoniy found togetbher, or taglose proximity.

Lexicad Chunds (it are Lexical Choanks (that aee

not eollocations) collocations)

+ by the way + totally convinced
Cup to now * strong aceent
upside down » terrible accident
if  were you » sense of humor
along way off + sounds exciling
out of mind * brings good luck

-

»

-»



We congratulate you with your birthday!-
Instead of: Happy Birthday! Or: Many happy
returns of the day!

Who do | seel- Instead of: If it isn’t you, Ann!
[Tpumep n3 kHmrn M.J1btounca:

In England people may drink coffee and drive
cars, but in English they typically do not, as the
following examples reveal:

—Would you like a cup of coffee?

— No, thanks, I've already had (not drunk) one.
— How did you come this morning?

— | drove (not | drove the car).



Lexical Exercises

Match a word or a phrase from list 1 with a word or phrase from List 2

List 1 List 2
to balance 1) fit

to keep 2) your weight

to lose 3) carefully

to watch 4) your diet

to eat 5) weight

Such exercises are quite different if done after learners
have used a text in which the target lexis occurred in
context, rather than as arbitrary vocabulary exercises.



Sentence heads

Equivalents - Situations - Dialogues

List 1
1.I’'m wondering a) to concentrate.
to understand but I can’t.
to remember where I put them.
2.’m trying b) quite pleased with myself.
a bit off colour.
more confident than I did.
3.I'm feeling ¢) what I can about it.
nothing yet!
the best I can.
4.I'm doing d) what we can do about it.

if it will make any difference.

If anyone else knows yet.



Community language learning
(CLL) — MeTOo OOLMHBI

Pa3paboTaH aMmepuKaHCKUM
ncmuxonorom Y.KyppaHowm
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copepXxaHue O6y‘-IeHVIF| TeMMN N pexum paboTbl.

YuunTernb - COBETHMK, KOTOPbIWN NepeBoauT 3anpalunBaemMble yyalummes dopasbi.
Ecnu yyawmecs He NpoCcAT, « COBETHUK» HE BMELLNBAETCS.

Y4yebHbin MmaTepuan 3atem hukcupyeTtcst u npopadaTtbiBaeTcs BMeCTe C
npenogasaresniem.

Yyauwmecs cugaT 3a ctonamMmm HedonbLWUMM rpynnamMn 1 peLlatoT BblOpaHHYH
ONs 3aHATUA KOMMYHUKaATUBHYIO 3agadvy, Hanpumep, CoOCcTaBnaAoT gnarnor-
npockLOy.

BbiOpaB € X TOUYKM 3PEHUA yOauHbIA BapuaHT, OHM obpalLatoTcs K
npenogasartersito, KOTOPbIN AAET KOPPEKTHbIN BapuaHT, oTpabaTbiBaeT ero
doHeTUYECKMN NyTEM MHOIOKpPaTHbIX MOBTOPEHUN N 3aMnCbiBaEeT Ha
MarHMTOOH.

[anee cnegyet KOppeKTUpoBKa U oTpaboTKka cneaytoLen dopasbl.
[aHHaga npouenypa NoBTOpAeTCA Noka BeCcb Auarnor B uaeanbHOM COCTOAHUN
He BydeT 3anncaH y KaXkgou rpynnoil.

BapuaHTbl cpaBHUBAKOTCA M NMyYLLNA 3anncbIBaeTCs Ha 4OCKe U aHann3npyeTcs.
OH NpakTn4eCcKn yxe yCBOEH U C POHETUYECKOU U C NTEKCUKO-TPpaMMaTNYECKON
TOYKU 3PEHUS.



Criticism
Concerns have been expressed regarding the
lack of a syllabus, which makes objectives
unclear and  evaluation  difficult to
accomplish, and the focus on fluency rather
than accuracy, which may lead to inadequate

control of the grammatical system of the
target language.



Total Physical Response (TPR) —
MeTopn onopbl HA (bu3nyeckKue
DEeNCTBUA | e




" Total Physical Response
(TPR)

» What is TPR?

TPR is an approach to teaching a second
language, based on /istening linked to
physical activities which are designed to
reinforce comprehension



MeToa onopbl Ha PU3NYecKkne OencTBUS
pa3paboTtaH ncuxosnorom K. Awepom ( James
Asher) 1 OCHOBaH Ha HaTypanbHOM MeToAE,
KOTOPLIN CrieayeT TEXHOMOrMmM yCBOEHUA POAHOIO
s13blKa M B M1agLuemM Bo3pacTe CONpoBOXAaETCH
asuratenbHoM akTMBHOCTLIO. OTCloaa:

- ANUTEnNbHbIN Nepmnog NaccuBHOIro BOCNPUATUSA
A3bIKOBOro MaTepuana, KoTopoe 3aTeM rnepexoanT
B CTagMio UMMUTaLIUN MHOA3bIYHOWN pevn NnogobHO
TOMY Kak Marsblll nogpakaeTt peyn B3POCSbIX,
ycBanBasi ee B COOTBETCTBYHOLLEM KOHTEKCTE
ooLweHus;



- KaK 1 OeTn paHHero Bo3pacTta yJyallmecqa cHavana
MOJ14a BbIMOSHAKT KOMaHObl — onpeaeneHHble
donsnyeckme JencTBus;

- OCHOBHOMW A3bIKOBOW CTPYKTYPOWU HA4YanbHOro
aTana ABndeTcd noBennTenbHoe HaKNoOHEHNE;

- YyTeHME N NNCbMO OTOABUraldTCA Ha NO34HUNE
aTanbl, UX POnb B 00Yy4YEHUN A3bIKY
HeOoOoLIEHNBAETCS;

- B LLlenoM MeToA npeanonaraeT LeHTparnbHYy porb
yuuTens B npouecce oby4eHus, OH KOHTPONUpyeT
BCIO AeATENbHOCTb OCTaBNAA y4aLLlUXCH
NacCUBHbIMU criyLlaTenaMmm 1 UCNOSNTHUTENAMM.



Let’s build a house! We’re in the
house!




In the classroom

Many teachers integrate TPR with other
approaches and techniques rather than
using it alone. It is useful, for example,
for teaching body vocabulary,
prepositions, and language for
directions, and may be particularly
suitable for low level learners, learning
more concrete language.



Computer Assisted Language Learning
(CALL) - OGy4yeHue NHOCTPaHHOMY
A3bIKYy C MTOMOLLbLIO KOMIMbIOTEpPA



OBby4yeHne MHOCTPaHHOMY $13bIKY C MOMOLLIbIO
KOMMbOTEPA MMEET B OCHOBE
BnXeBMOPUCTCKUN NOAXO4 U npearnonaraeT
ycuneHne nHansunayanunsaumm B ooyvyeHumn AA
brnarogapsi UCronb30BaHMKO HOBbIX
KOMMYHUKaATUBHbIX TEXHOMOMMU U Pa3BUTUIO
KOMMbIOTEPHOM JTIMHIBUCTUKW.
OObIYHO BbIAENAKOTCA CcrieaytoLwune rpynnbol
nporpamMmm:
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paboTbl, OPpUEHTUPOBAHHbIE HA OBNageHne
rpaMmMaTuyeckuMm doopmamm, IeKCU4YeCKUMn eguHuLamm u
OTAENbHbIMU PeYEBLIMM 0Dpa3LamMu;
- TEKCTOBbIE NporpamMmmbl 4ns MHOMBMAyanbHOW, NapHOWU U
rpynnoBomn paboTbl B paboTe C TEKCTOM;
- UTPOBbIE NPUEMBbI, OCHOBaHHbIE HA NPODNEMHbIX
cUTyaumax;

- TECTOBbIE NPOrpamMmMebl C Knto4amm, N03BoNAoLLME
onpenennuTb ypoBeHb BnageHusa NA;

- ba3bl gaHHbIX/ Data —driven learning (DDL)- 0by4eHune Ha
OCHOBE ayTEHTUYHbLIX TEKCTOB, B YaCTHOCTHU
npeacraBfieHHbIX B BUAe Kopnyca aHrmMncKoro s3blika
(Corpus of the English Language). OcHOBHas Uenb- Hay4nTb
yyallnmxca caMoCTOATENbHO U3BNeKaTb U3 ayTEHTUYHOIO
MaTepuarna pasnnyHoro poga NIMHrBUCTUYECKYHO
NHJ OpPMaLIMIO B BUAE «CTPOKU COYETAEMOCTUY -
«concordance line», KOTOpaga NO3BONSET OAHOBPEMEHHO
n3yyaTb HECKOJIbKO BapuaHTOB COYETAEMOCTM.



rket by setting up more cost effective production facilities based on
ognition that markets are an effective way of generating wealth and
“a national state to exercise effective control of its own affairs has |
s from undenaking the most effective means of monitoring the Sibe
3 notes. He always felt that effective musical criticism began by by
t smallpox vaccine remains effective even when stored at relativel
alg Hobertson, they have an effective and, at times, elegant midfiel
r his criticisms of the lack of effective policing of what he defends a
of 1986. The extraordinarily effective popular figure of the masked
ers Situationist film to be an eflective oppositional practice. One of
mcept of the spectacle is an effective term which now has a wide ¢l
s, This work made an eflective bridge ta the equally spare a1
wnching an inquiry info how effective competition had been in impr
i people already believe an elective education system is the key |
s and get away with it To be ellective this kind of relereeing has 1o




| INOCbl U MMHYCbI 4AHHOI0 MeTo4M4YeCcKoro
HanpaBreHuns:

- bnarogaps nHTepecy MonoaeXu K HOBbIM
KOMMNbOTEPHBLIM TEXHONOMMAM MOBbILLAETCH
MOTUBALMSA YYEHUS;

- KI'M -adbdoekTmBHOE CpeacTBo
camMoo0by4eHusa (rMbdkmnn pexum, obparHas
CBA3b, MUHCTPYKUUN);

- BO3MO>XHOCTb LLUMPOKOro MCnofb30BaHNA
ayanoBm3yaribHbIX CPeaCcTB 00y4YeHUs B
pamkax KI1;

- MeTanpegMeTHble CBA3U: NOBbILLEHNE
KOMMNbOTEPHOM rPaMOTHOCTMN.



K oTpuuarenbHbIM MOMEHTaAM MOXHO
OTHECTMW:

- KI'1 Mmano cnocobcTByOT pasBmuTuto
KOMMYHUKaATUBHbIX YMEHUWN, B YACTHOCTU B
obnacTn yCTHOU peyu;

- KI'l cocTaBneHbl B )KECTKOW NOTrnKe
cosgartens n He CTUMYNUPYIOT TBOPYECTBA
oby4aemoro;

- MaTepuarnbHble 3aTpaTbl U HEOOXOAMMOCTb
cneunanbHOU NOAroTOBKM 3a4acTyHo He
COOTBETCTBYI0 9 PEKTUBHOCTU ODYHEHUSA U
yCTynaloT pe3yfibTaTUBHOCTU 00y4YeHuns noa
PYKOBOACTBOM OMbLITHOrO npenogasarens.



CLIL (Content and Language
Integrated Learning)
MeTtopn obyuyeHus UA c onopon Ha
copgepXaHue
Content-Based Instruction (CBI) is a
significant approach in language
education (Brinton, Snow, & Wesche,
1989). CBI is designed to provide
second-language learners instruction in
content and language.



CBL can make learning a language more
interesting and motivating. Students use the
language to fulfill a real purpose, which can
make students both more independent and

confident.

One of the most important aims of CBL is to
help students acquire language rather learning
it, i. e. that students internalize language
unconsciously while they are working with the
language as a means to learn something else.



When students learn content through a
new language they will need a variety
of instructional materials. Print and
non-print resources developed for
native speakers may need modification
or adaptation. Teachers may also need
to develop their own materials.



It is important to remember that, even though the
purpose of CBL is to use the target language to learn
something else, there will come a moment in which

focus on how the language works will become
necessary.

CBL is extremely popular among EAP (English for
Academic Purposes) teachers as it helps students to

develop valuable study skills such as note taking,
summarizing and extracting key information from texts.

Group work helps students develop collaborate skills
which can have great social value.



Some language teachers are
uncomfortable teaching content in fields
they may have struggled with themselves,
such as mathematics.

Because CBL isn't explicitly focused on
language learning, some students may feel
confused or may even feel that they aren't

improving their language skills.



Task-based learning (TBL)

MeToO KOMMYHUKaTUBHbIX 3a0aHUMN.
Task-based language learning (TBLL), also
known as task-based language teaching (TBLT)
or task-based instruction (TBIl) focuses on the
use of authentic language and on asking
students to do meaningful tasks using the target
language. Such tasks can include visiting a
doctor, conducting an interview, or calling
customer service for help..



l
Rod Ellis is currently a Research Professor in the School of Education,

Curtin University in Perth Australia. Task-based Language Learning
and Teaching (2003)



According to Rod Ellis (2007), a task has
four main characteristics:
1. A task involves a primary focus on
(pragmatic) meaning.
2. A task has some kind of ‘gap’.

3. The participants choose the
linguistic resources needed to
complete the task.

4. A task has a clearly defined outcome



Pre-task
In the pre-task, the teacher will present what will be
expected of the students in the task phase.
Additionally, the teacher may prime the students with
key vocabulary or grammatical constructs, although, in
"pure" task-based learning lessons, these will be

presented as suggestions and the students would be
encouraged to use what they are comfortable with in

order to complete the task. The instructor may also

present a model of the task by either doing it
themselves or by presenting picture, audio, or video
demonstrating the task.
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Task
During the task phase, the students perform the
task, typically in small groups, although this is
dependent on the type of activity. And unless
the teacher plays a particular role in the task,
then the teacher's role is typically limited to one
of an observer or counselor—thus the reason
for it being a more student-centered
methodology.



Planning
Having completed the task, the
students prepare either a written
or oral report to present to the
class. The instructor takes
guestions and otherwise simply
monitors the students.



Report
The students then present this
information to the rest of the class.
Here the teacher may provide
written or oral feedback, as
appropriate, and the students
observing may do the same.



Analysis
Here the focus returns to the teacher
who reviews what happened in the
task, in regards to language. It may
include language forms that the
students were using, problems that
students had, and perhaps forms that
need to be covered more or were not
used enough.



Practice
The practice stage may be used to
cover material mentioned by the
teacher in the analysis stage. It is
an opportunity for the teacher to
emphasize key language.



Advantages
Task-based learning is advantageous to the
student because it is more student-centered,
allows for more meaningful communication,
and often provides for practical extra-linguistic
skill building. As the tasks are likely to be
familiar to the students (e.g.: visiting the
doctor), students are more likely to be engaged,
which may further motivate them in their
language learning.



Disadvantages
. There is the risk that students will stay within the narrow
confines of familiar words and forms, just "getting by", so as to
avoid the extra effort and risks of error that accompany
stretching to use new words and forms.

As with all group work, in group tasks, some students can
"hide" and rely on others to do the bulk of the work and
learning.

The new learning elicited by the task-based lesson may yet be
lost if the lesson did not include sufficient planning for, or runs
out of time for, that new learning to be captured and reinforced
while it is still fresh
There is the difficulty of implementing task-based teaching
where classes are large and space limited and/or inflexible



Criticism from Michael Swan

Task-based instruction may have more success in
countries where the language is spoken and the
learners are immersed Iin the target language and even
then, this is no guarantee of the success of TBI -- but
certainly not when learners are only exposed to the
target language for a limited number of hours per week
as Is the case for the majority of language learners.




CLIL — Content and Language
Integrated Learning

obOy4yatroLme MeToanNKn
npenogaBaHnst NpegMeToB Ha
MHOCTPAaHHbIX A3blKaXx,
NCMOSb3YIOTCS B PaA3fNYHbIX
obpasoBaTernbHbIX KOHTEKCTAX — OT
cTapLueu rpynnbl 4eTCKoro caga oo
BbICLLErO 0Obpa3oBaHuUS.



UeTblpe «C»

— content (cogepxaHne) — 310 pas3BUTUE 3HAHUN,
YMEHUN U HaBbIKOB B ornpeneneHHon npeaMmeTHOU
obnacTtu;

— communication (obweHne) — ncronb3oBaHne
MHOCTPAaHHOTO s13blKa NMpu ody4YeHnn, Npun 3TOM
n3y4vas 1o, Kak rnosib30BaTbCs S3bIKOM,;

— cognition (nNo3HaHue) — 3TO pas3BUTHNE
No3HaBaTENbHbIX N MbICITUTENbBHLIX CNOCODOHOCTEN,
KOTOpble OPMUPYIOT 0DLLIEe NpeacTaBreHmne;

— culture (kynbTypa) — npeacraBneHme cedba Kak
4YacCTu KynbTYpbl, @ TakKe OCO3HaHuEe
CYLLECTBOBaAHNS anbTEPHATUBHbIX KYIbTYP .



Llenun oOy4yeHuUn

n3yyeHue npegmeTa
nocpeacTBoOM MHOCTPAHHOIO
A3blKa,

N NHOCTPAHHOIO A3blka Yepes
npenogaBaemMbiv NpeaMeT



Dogme language teaching
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Dogme language teaching is is a communicative
approach to language teaching that encourages
teaching without published textbooks (There’s a
coursebook “Teaching Unplugged”, Delta Publishing,
2010) and focuses instead on conversational
communication among learners and teacher. Its
authors are Scott Thornbury-and Luke Meddings. The
Dogme approach is also referred to as “Dogme ELT”,
which reflects its origins in the ELT (English language
teaching) sector.




Dogme has ten key principles.

Interactivity: the most direct route to learning is to be found in
the interactivity between teachers and students and amongst
the students themselves.

Engagement: students are most engaged by content they have
created themselves
Dialogic processes: learning is social and dialogic, where
knowledge is co-constructed
Scaffolded conversations: learning takes place through
conversations, where the learner and teacher co-construct the
knowledge and skills
Emergence: language and grammar emerge from the learning
process. This is seen as distinct from the ‘acquisition’ of
language.



Affordances: the teacher’s role is to optimize language
learning affordances through directing attention to
emergent language.

Voice: the learner’s voice is given recognition along
with the learner’s beliefs and knowledge.
Empowerment: students and teachers are empowered
by freeing the classroom of published materials and
textbooks.

Relevance: materials (e.g. texts, audios and videos)
should have relevance for the learners
Critical use: teachers and students should use
published materials and textbooks in a critical way that
recognizes their cultural and ideological biases.



There are three precepts that emerge from the ten key
principles.
Conversation-driven teaching
Conversation is seen as central to language learning
within the Dogme framework, because it is the
“fundamental and universal form of language”
Materials light approach
Emergent language
Dogme considers language learning to be a process
where language emerges rather than one where it is
acquired.



Criticism of Dogme
Dogme has come under criticism from a wide
range of teachers and educators for its perceived
rejection of both published textbooks and
modern technology in language lessons.
Furthermore the initial call for a ‘vow of chastity
is seen as unnecessarily purist and that a weaker
adoption of Dogme principles would allow
teachers the freedom to choose resources
according to the needs of a particular lesson.
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Thornbury, Scott

- learners generate the language that
matters to them;

- syllabus is constructed out of Ss needs
and purposes;

- learners are given control over the lesson;
- good for native speaker teachers;

- more elastic than some critics would
argue;

- the process is recursive with fits and
starts.



Luke Meddings demonstrates a live Dogme lesson at Exter:

Step 1

Luke Meddings demonstrates a napkin from McDonalds’, hands out the napkins and
asks to write a word on it (I’ll give you a choice of things to choose from: food,
atmosphere, drinks etc. — not a bad word!

Step2

Tell how often you go there (on the board are the adverbs of frequency). The focus is
their place in the sentence. “Quite” is helpful here.

Vanilla ice cream It stinks
Opinion blank (a drawing?)

Step 3

Form two groups: one has a positive opinion — the other- negative

Give reasons to support your opinion. What about McDonalds’ as an organization?
Step 4

The focus is on pronunciation mistakes: responsibility, obesity.



